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Introduction
The aim of this Good Practice Guide is to provide information and suggestions for those Teacher Educators, Staff Development/HR Managers and Training Managers whose role involves ensuring there are properly trained and supported teachers working in challenging settings.

The information in this Good Practice Guide is based on experience of developing learning programmes for teachers working in challenging settings in the Lifelong Learning Sector (LLS). In 2009 HUDCETT was commissioned by the LSC( to devise a Continuing Professional Development (CPD) programme for Family Learning teachers working in challenging settings, working with  “hard to reach”  families and with offenders. In the first instance some targeted consultation and market research was undertaken. Family Learning providers in the Yorkshire and Humberside Region, Teacher Educators and practitioners working in offender learning were asked their views on the design and content of the CPD programme.  The programme was aimed at two sets of participants. Firstly, the experienced and qualified Family Learning teachers were offered up to seven full or half-day professional development courses on topics of interest (see Appendix 1 for the programme).  The second part of the provision was aimed at new and aspiring teachers hoping to work in challenging settings. This group of people were offered courses lasting six days and leading to the Preparation for Teaching in the Lifelong Learning Sector (PTLLS) qualification. One of these courses was held in Cottingham in East Yorkshire and the other was held in Rotherham. 

Both these PTLLS courses were designed to be contextualised for working in challenging settings. The courses were marketed as PTLLS PLUS and aimed at the following potential teachers:

· people working in Family Learning in a community context

· people working with offenders in the community or in a custodial context

· prison officers, probation workers, etc. who are interested in gaining a teaching qualification

· people working in the Voluntary and Community Sector aiming to work with offenders. 
Both courses were successful in attracting new recruits to teaching and in providing relevant training for existing teachers working in challenging settings, for example at Rotherham College of Arts and Technology, a third of the course participants stated that they had not considered undertaking a general PTLLS course before they saw the PTLLS PLUS course advertised and all the course participants considered the course to be very relevant or extremely relevant to their requirements.


What are challenging settings?
All teaching is challenging to ‘good’ teachers because it involves constantly responding to differing learner needs and to changes in curriculum.  However, some learning settings are more challenging than others. To arrive at a working definition of a challenging setting, the views of teachers were sought from amongst all the planners, participants and other contacts made in relation to the Family Learning CPD programme provided by HUDCETT. Teachers responding to an emailed questionnaire (Appendix 2) described their own particular challenging setting variously:

· Family Learning

· prisons

· working with voluntary organisations

· working with children in care

· working with mental health service users

· teaching Skills for Life in deprived communities

· working with adult learners

· working in a 6th form college and working in FE colleges.

Thus the term ‘challenging setting’ meant many things to different practitioners.  It seems that a setting becomes defined as ‘challenging’ when the teachers working in these contexts feel required to shift their focus from providing knowledge, information and skill development to listening and responding to learners’ needs and requirements.  

The phrase ‘working in challenging settings’ is used consciously in this Good Practice Guide rather than the phrase working with ‘hard to reach’ learners in order to focus on the teacher/learner interaction and the teacher’s responsibility to ensure that learning takes place. Synonyms for the hard to reach learner are in common use in academic writing and some of these have been listed by Evangelou (2007). They included: disengaged, vulnerable or hidden populations, under-served, socially excluded, marginalised, minority groups, minority ethnic groups, non-users or reluctant users, families with complex needs etc. All of these terms suggest that it is the prospective learner that is hard to reach rather than the services that are hard to access. These terms imply that it is the disadvantaged person, that is, the ‘non-learner’, who is to blame rather than anyone else for their perceived lack of success. 

A teacher has a professional responsibility to ensure learning takes place in all educational contexts irrespective of the challenges.  However certain environments and conditions are particularly difficult for the teacher to teach in and for potential learners to learn in. This Good Practice Guide aims to acknowledge the extra skill and knowledge required to achieve worthwhile learning outcomes in challenging settings and to suggest designs for appropriate Initial Teacher Training (ITT) and CPD programmes to support teachers working in these settings.


Examples of challenging settings in education

Working in communities experiencing multiple deprivations, Family Learning and working in custodial settings are the three examples used in this Good Practice Guide as illustrations of challenging learning settings; although there are other settings that could be described as equally demanding of special teaching skills. There are also individual learners who present the teacher with particular challenges in planning a learning experience for example reluctant learners, learners with physical disabilities, learners with mental health issues and learners who are in a minority in some way and at risk of being treated as ‘outsiders’ by the group.  The detailed requirements of these individual learners are outside the scope of this Good Practice Guide which focuses on learning groups and learning settings rather than on individual learners.

Communities with multiple deprivations

Research by the Social Exclusion Taskforce concluded that around 2% (or 140,000) families, across the UK experience complex and multiple problems that include five or more of the following disadvantages: 
· no parent in the family is in work

· families live in poor quality or overcrowded housing

· no parent has any qualifications

· mother has mental health problems

· at least one parent has a longstanding illness, disability or infirmity

· family has low income

· family cannot afford a number of food or clothing items. 
(Cabinet Office, November 2007)

A local community with indices of multiple deprivations could be an outlying housing estate with a largely white, UK-born population with few, if any, libraries or community education resources nearby.  Potential learners may be dealing with issues of poverty, debt, insecurity, lack of any work experience at all, lack of routine, chaotic lifestyles, lack of access to transport and to childcare. Potential learners may need to learn vocational skills or social and life skills. The community as a whole may also benefit from groups of people learning community based culture, art, drama, music, welfare rights and community development skills.

Another community with multiple deprivations might be an inner city residential area with a large Black and Minority Ethnic (BME) population. This type of area is likely to include a large proportion of people who have lived in their present accommodation for a short time period; it may include people who are homeless, living in hostels, asylum seekers or refugees who are also ESOL (English for Speakers of Other Languages) learners. These ESOL learners may be people who have had little or no school education in their country of origin, whose learning is interrupted by stressful domestic lives, affected by past trauma and the current stress of adapting to an alien culture or awaiting the outcomes of asylum applications. (The term ESOL learner is used in this context to differentiate them from the EFL learner who could be wealthy, advantaged and someone who has already had an extensive secondary education in their country of origin).  Apart from learning English, ESOL learners may need also to learn about UK cultures, customs, UK social policy, official systems and citizenship education.

Teachers working in a community setting where there are multiple deprivations often have previous work experience in the voluntary and community sector or have attended Adult and Community Education courses themselves in the past.

Family Learning

Family Learning encourages adults to support children’s learning within the family and is important on any occasion when children’s learning is falling behind. In practice Family Learning is particularly needed by those families where the parents or carers have had a poor experience of schooling and who are not able to support their children’s learning or to pay for extra tuition for their children.  Families with complex needs and families in communities with multiple deprivations have the most pressing need for this sort of learning; however these families are the least likely to access Family Learning.

Family Learning programmes can include Family Literacy, Language and Numeracy (FLLN) programmes and Wider Family Learning (WFL) programmes. The concept of Wider Family Learning encompasses any subject that encourages adults to engage with their children in formal education. An example can be seen in the Bradford Family Learning festival where the aim of the WFL programme was:

to engage families and promote learning together through activities such as robotics, hobby mechanics, family pottery, safe surfing, family French, family first aid and a parenting course 
(Copland 2009)
Family Learning raises the expectations and aspirations of both children and adults and also provides opportunities for intergenerational learning.  In practice much of further education and parts of adult education are segregated by age and this results in the fact that many teachers in the LLS do not have experience of teaching mixed age groups with a few years range in learners’ ages, let alone intergenerational groups.  

Teachers working in Family Learning come to this work via many and varied routes. Some of the Family Learning teachers encountered were originally primary school teachers, some had worked as learning mentors, some were tutors from the LLS working in colleges and/or community centres, some had worked with children in the voluntary sector and some had qualifications in a particular craft or skill so that they were able to teach, for example art, music, woodwork, healthy living, and child care. This diversity in background means that they have a wide variety of CPD requirements, for example teachers trained to work with children will need training in working with adults and vice versa.

Offender learning and custodial settings

Offender learning is a responsibility of the National Offender Management Service (NOMS) and takes place in a variety of settings for example; in mainstream college courses, through distance learning, in community education courses or in custodial settings. Some offenders have drug or alcohol dependency problems, some have mental health conditions and a large proportion of offenders have learning difficulties e.g. dyslexia. 66% of female and 50% of male prisoners have no qualification at all. (2009 Prison Education Trust). 
Different categories of prisons have different security regimes and individual prisons provide their own tailor-made security induction training for workers new to an institution. 

In prisons, teachers need to be comfortable dealing with bureaucracy and be well organised in ensuring the maintenance of individual records of achievement and individual learning plans. This is vital as prisoners may be moved from one custodial establishment to another with little warning. All records should be kept up-to-date and kept in a manner that can be carried on easily by others so that learners can be credited for whatever learning they have achieved. Not all prisons offer the same curriculum and when prisoners are moved they may not be able to continue their current course so any learner information produced by the teacher must be designed to ease the process of learners transferring between courses and curricula.  

Lesson planning has to operate within several resource restrictions. For instance, most prisoners have little access to the telephone, no email communication with tutors, no internet access and pen drives cannot be used for storing data. Even using ‘blu tack’ or sticky tape in classes in prison may have security implications. Access to books, learning equipment and Information Communication Technology (ICT) varies from prison to prison; so it is difficult for the Teacher Educator to provide general guidance to new teachers in custodial settings about their use of learning resources. In all custodial contexts teachers need to know how to be flexible in lesson planning and how to change schemes of work to take into account the operational decisions of prison officers and governors.

The subjects learned in custodial settings tend to be basic skills and functional skills at Entry Level and Level One, although there is some demand for teachers of other subjects and for learning at other levels, for example vocational skills, drama, philosophy, law. In both custodial establishments and in a community setting, teachers may be required to teach programmes that aim to address attitudes, thinking and behaviour such as in regard to substance misuse, inappropriate sexual or violent behaviour, personal and family relationships.

Teachers in custodial settings usually come from a background in college education, however there are some prison officers who decide to train as teachers and some work based vocational trainers and assessors who move into teaching in prisons.

The potential learners to be found in challenging learning settings include
· people with a low income who live in deprived and disadvantaged communities without easy access to learning resources
· people for whom school has been an experience to be endured or avoided or for whom formal learning seems to be an irrelevance in their lives
· people labelled as being Not in Education, Employment or Training (NEET)
· people who have been in trouble with the law and as such described as offenders or at risk of offending
· parents and other family members who do not have the skills to support their children in school or who feel antipathy towards educational institutions
· people who are unfamiliar with the culture and the language of the British education systems

· people who are experiencing chronic illness or long term health problems
· others.
How is teaching in challenging settings different from mainstream teaching?

In challenging settings the most important factor in effective teaching is that the teacher is able to relate to potential learners and to create the conditions in which learning can take place. Subject knowledge may be less important than whether or not the teacher has an understanding of the potential learner’s background and their current life choices.  Without this knowledge of the learner, a teacher who is enthused and knowledgeable about their subject can quickly become frustrated in their attempts to communicate their enthusiasm in these settings. 

To a person living in a challenging setting, new learning may be experienced as irrelevant or in some cases threatening and alien to their experience. To become an effective learner, firstly people need to be able to anticipate rewards and consequences that are related to their actions and have confidence in their future. If life is experienced as chaotic and a person sees themselves as powerless to change their situation then it is very hard to be motivated to learn. They may also not have the necessary skills of forward planning to be able to plan their own learning in the manner expected on conventional mainstream courses.

It is harmful for a teacher to use inappropriate learning methods in these settings as they will re-enforce the potential learner’s negative perception of education.
Examples of poor practice which re-enforce negative experiences of learning would be: 

· the teacher provides a class full of different learners with undifferentiated work sheets to be completed 

· the teacher reads out lengthy paragraphs from a PowerPoint presentation 

· the teacher instructs a learner to complete a form for an ‘Individual Learning Plan’ without first ensuring that they have learned the life skill of making their own plans, setting their own objectives and sticking to them. 
Examples of advice offered by teachers working in challenging settings

Listen and learn - from other teachers and the learners - and think carefully HOW you teach as well as what you teach. 
(on teaching in prison)

Get to know the teenagers. You can’t plan anything until you’ve met them and chatted.  New teachers can learn how to ‘chat’ if they sit beside and listen to an experienced teacher chatting to a learner. 
(on teaching children in Care)

…maybe it would be better to have NQT serve a 1st year’s apprenticeship working with an experienced member of staff rather than the current mentoring system which can be to some people intimidating. 
(on teaching in a FE college)

It’s important to know that people (the learners) are no different from anyone else. That the course they are on teaches skills that are useful for everyone. 
(on teaching mental health service users)

What teachers need to know in order to work in challenging settings

Teachers working in challenging settings need extra knowledge and in-depth skills in conducting personal relationships.  They need to know enough about their learner’s current lives and personal histories in order to make the teaching realistic and relevant.  For example, in prison, there is little point in discussing events happening now ‘outside’ if the learner has not experienced these.  The same consideration should apply to other learners with life experience restricted by poverty. Teachers need to be able to draw on what learners know and what interests them. They should understand and know how to attract and motivate unconfident and inexperienced learners and how to handle stressed or reluctant learners in a classroom situation. 
In challenging settings there are also curriculum, course management and assessment issues experienced differently from a mainstream setting.  Because of the insecure nature of their learners’ lives, teachers need to know how to design flexible schemes of work for use on roll on/roll off courses.  In situations when they cannot predict which learners will attend a particular class, teachers need to know how to work flexibly in each lesson. This does not mean they should not plan or prepare lessons, it means that they need to have the skills to plan their lessons to allow for changing circumstances.  
Assessment may be approached differently in challenging settings. For some learners it may be appropriate to assess smaller steps of achievement and for other learners in other contexts, it may be appropriate to assess their personal progress rather than their achievement according to national set standards.  Teachers need to know the techniques of how to assess learner progress (rather than achievement) and how to be creative in their approach to assessment generally. 
Much of teacher education focuses on the kind of knowledge required of teachers working in a ‘mainstream’ college class of 15 or more where the initial assessment of the learners has ensured that the members of a class are all working at roughly at the same level. In the same way as ESOL and Functional Skills teaching operates, much of the work carried out in challenging settings is carried out better in smaller groups of six or seven or even working one-to-one. There is a requirement for more personal interaction between the teacher and learner and it is rare that more than a couple of the learners in any group are working at the same level. The knowledge and skills a teacher requires to work in these settings are qualitatively different.  Examples of the CPD topics offered for teachers working in challenging settings can be found in Appendix 1.  These topics were chosen in an attempt to address gaps in current teachers’ knowledge and skills.
In order to reflect the different learning needs of teachers new to working in challenging settings a standard PTLLS course was adapted to become PTLLS PLUS. In Appendix 3 there are extracts from a PTTLS PLUS scheme of work which illustrate the change of emphasis in the aims of the course and the contextualisation of the course content. These courses were pilot projects and were designed rapidly in a couple of months in response to the perceived need. With the benefit of more time and more market research, future courses could be even more targeted to the new teachers’ requirements.
To support the development of new contextualised ITT programmes, a model of the topics that should be included has been produced and appears below. This list is also intended to be of use to Teacher Educators running an ITT course where many of the trainee teachers are working in challenging settings.  The list contains the different or additional issues encountered when training teachers to work in challenging settings.  It is not exhaustive and some of the topics may not be relevant for certain trainees working in particular contexts. The list is intended as a model and a guide rather than a prescriptive minimum of topics to be covered.


A model curriculum for LLS teachers training to work in challenging settings
	Issue / Topic
	Outline of content of teacher training session

	Attracting new and inexperienced learners
	· Planning and organising taster events and courses

· Hosting skills 

· Body language, public image and identity

	Ascertaining the learning needs of new learners
	· Ideas for ice breakers

· Assessing the learning implications of learners’ personal life histories
· Effective listening skills

	Making learning relevant and enjoyable
	· Learner-centred teaching

· Kinaesthetic and tactile learning methods
· Using learner current interests as a doorway to other learning

· Differentiation of learning materials

· Creative approaches to learning

	Family Learning
	· Mixed age learning and teachers’ responsibilities
· Basic child development

· Embedding functional skills in Family Learning a) Literacy b) Financial Capability

	Offender learning
	· Sentences and their practical implications for offender learners

· Designing learning materials for a custodial setting
· Social skills and employability training for prisoners leaving custody
· Blended learning and e-learning in a custodial setting

	Communities with multiple deprivations
	· Partnership working and learning event organisation with agencies in the community

· Drug and substance abuse awareness

· Mental well being and mental health awareness

	Organisational context
	· Differing aims of learning organisations such as private training organisations, community based learning organisations, OLASS

· Legal and professional responsibilities of teachers working in a mixed aged setting or working with offenders

	Course planning
	· Flexible schemes of work

· Planning short term modules, part unit courses and learner transfer processes

· Planning for roll on/roll off courses

	Individual learning
	· Constructing, using and interpreting individual learning plans
· Teaching learners to accurately evaluate own progress in learning

	Learning support
	· Managing volunteers and assistants in the classroom

· Liaising with learning support workers

	Classroom management
	· Positive behaviour management techniques
· Inclusive classroom management that supports and stretches all learners

· Dealing with racism, bullying, violence and personal harassment

	Attitudes, thinking and behaviour
	· Teaching methods for social and personal skills learning

· Relationship education

· Teaching values and ethics through your subject

· Promoting equality and respecting diversity through the curriculum

	Providing for the reluctant, unconfident, stressed or troubled learner
	· Identifying learning difficulties

· Assertiveness training and confidence building

· An introduction to counselling skills for teachers
· Techniques for processing and/or expressing emotions

	Teacher being flexible, responsive and reflective.
	· Mentoring skills for teachers supporting new teachers, volunteers and trainee teachers
· Peer appraisal and self assessment methods

	Assessment and learner progression
	· Horizontal learner progression
· Assessing non-vocational skills including personal, social and life skills, cultural appreciation and understanding, personal financial management and sustainable living
· Mapping assessment criteria and the accreditation of prior experiential learning
· Reporting on or recording non-assessed improvements for example health and wellbeing

· RARPA Recording and recognition of progress and achievement



Conclusion

Ask most practitioners experienced in teaching in challenging settings about the practical issues in their day-to-day work and they are perfectly clear about what provides them with difficulties. Some of these difficulties are related with the demands of the work or the nature of their employing organisation, however some of these are matters that could be addressed with more effective teacher education. This Good Practice Guide was written to clarify any confusion around what constitutes Family Learning in areas of multiple deprivations, working with offenders, working with hard to reach learners and working in challenging settings. It is hoped that Teacher Educators will use the Good Practice Guide as a basis for the planning of future teacher training courses and that staff development managers will use it to inform their decisions on supporting teachers’ attendance on CPD short courses or programmes within the institution. As a curriculum model, the list of topics still requires continuing professional reflection and will remain a ‘work in progress’ that will need to adapt in the light of future changes in the social and economic climate in the UK.
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Glossary

ASBO

Anti-social behaviour order

CfL

Campaign for Learning

CPD

Continuing Professional Development

EFL

English as a Foreign Language

ESOL

English for Speakers of Other Languages

FLIF

Family Learning Impact Funding

FLLN

Family Literacy, Language and Numeracy programmes 

HUDCETT
Huddersfield University Distributed Centre for Excellence in Teacher Training

LLS

Lifelong Learning Sector

LSC

Learning and Skills Council. In 2009 this was the funding agency for adult 
and further education. 

NEET

Not in Education, Employment or Training 

NIACE
National Institute of Adult Continuing Education

NOMS
National Offender Management Service

NQT

Newly Qualified Teacher

OLASS
Offender Learning and Skills Service 

PTLLS 
Preparation for Teaching in the Lifelong Learning Sector course

RARPA
Recording and Recognition of Progress and Achievement 

WFL

Wider Family Learning programmes
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Appendix 1: The CPD programme of events on Family Learning in challenging settings organised by HUDCETT during 2009

Encouraging learner progression 
Moving on through wider Family Learning and Family Learning, literacy and numeracy. A look at resources, teaching methods and materials for Family Learning teachers working with offenders and in challenging settings.  

Working with offenders – what teachers need to know

A practical session led by a tutor experienced in working with offenders. Information and skills about special requirements regarding probation, sentencing, licences, ASBO etc. Classroom management and techniques for working in challenging settings.

Embedding skills for life in Family Learning 

An interactive workshop to explore creative ways of embedding literacy, language and numeracy into Family Learning activity, especially with more reluctant or hard to engage learners. An opportunity for you to consider and extend the content of programmes you’ve used in the past and are planning for the future. 

FLIF – working in challenging settings

A networking day focusing on target groups when delivering FLIF for FLLN managers and teachers with input from NIACE, LSC on FLIF in 09/10, with practical workshops looking at resources, teaching methods and materials for Family Learning teachers 

Communication Skills in Family Learning; encouraging and listening to the learner voice.

Speaking and listening skills are a vital ingredient in all Family Learning work. Come and explore approaches to developing these prime skills and take away lots of practical activities to enrich your Family Learning programmes with learners at all levels. 

Sharing good practice in Teaching and Learning

A lively workshop for you to share and explore ideas to enhance teaching and learning. Take away a host of ideas to use with your learners. We will concentrate on what you can access for FREE! Suitable for teachers and trainers both old and new, particularly working with hard to engage learners! Lots of ideas for everyone.

Mental Health Awareness

An interactive one-day training workshop giving an overview of mental health and well being. We will :- explore the signs and symptoms of the most common mental health difficulties and their impact on learners and learning; provide strategies to overcome barriers; explore how Family Learning can support people with mental health difficulties ; give an opportunity to reflect on current work and ways to develop practice.

Appendix 2: Teaching in challenging settings questionnaire 

This was sent to all contacts, planners and participants of the Family Learning CPD programme.  


Appendix 3: Extracts from a scheme of work for PTLLS PLUS
A Preparation for Teaching in the Lifelong Learning Sector (PTLLS) course, contextualised for teaching in challenging settings, provided by Rotherham College for Arts and Technology

Aims

To provide a thorough preparation for further education, adult and community education.  To encourage participants to pursue a career in teaching hard to reach groups and in challenging settings.

Objectives

The 5 mandatory units will enable learners to:

· Adopt an integrated approach to the theory and practice of teaching

· Reflect on their own previous/current levels of experience, practice and skills, and areas for development

· Identify principles of learning, teaching, assessment and evaluation

· Develop confidence, communication and inter-personal skills, especially in challenging settings

· Develop an awareness of their professional role and responsibilities

Examples of some of the activities used in the course

Day 1

· Ice breakers: Pig Personality - Favourites - Pick Your Pudding

· Discussion: ice breakers - purpose, types, benefits and drawbacks of ice breakers i.e. why do we use them? 
· Complete online literacy initial assessment
· Use online video clip from Story Book Dads website.
Day 2 

· Use video of Family Learning in the Wolds Prison
· Buzz group activity: what do you think the role of the teacher involves? - Feedback to the whole group as a presentation

· Group discussion: good and bad learning experiences - students to reflect and discuss these with the group
· Discussion: advantages and disadvantages of certain resources and how effective they might be, with particular reference to custodial settings and challenging settings.
Day 3

· Group task: sequencing Making a Cup of Tea - feedback comment on the correct sequencing - what resources are needed - how it will be taught and how you will check if it is correct.
Day 4

· Presentation: entitlement, equality, inclusivity and diversity

· Group discussion: what are the varied needs of learners?

· Presentation: what types of student support are available?
Day 5

· Microteach preparation and tutorials.
Day 6

· Selected tutors to deliver microteach: they are responsible for setting up the teaching environment, checking resources and clearing away ready for the next tutor’s use
· Three peer group members to observe and evaluate.
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There is nothing permanent about the prison environment.  One day it can be calm and peaceful and the next day it can be intimidating.  A student can be superb one day and the next totally off the rails!  One day you can have a class full of students and have great lesson plans and new ideas to amaze and when you turn up you discover that all of your group has been ‘shipped out’ and you have a totally different group.  


Tutor working in a category B prison








What skills or knowledge would you consider most important for a new teacher to possess if they were to work effectively in your particular setting? 








Please state what your usual work setting is. 








What one piece of advice would you give a newly qualified teacher starting work in your setting? 








What are the most difficult issues you have to deal with in the course of your teaching work? 








Any other comments?











( See the Glossary section for explanations of all acronyms used in this Good Practice Guide
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